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SUMMARY
This study examines what kind of educational program is necessary to develop Japanese
language teachers who can educate learners with learning disabilities (LDs), including
dyslexia, in mainstream classes. To give successful lessons incorporating students with LDs, it
is important for teachers to have positive attitude toward students with LD and inclusive
education. Results show the necessity of such teacher education programs so that students can
develop such an attitude in teacher training courses.

1. 1IL®IC

TAAVIUTIE, SREENE, fRRT DO —5HA, 2@kl
MEE U720 L7anZ Ll k> TAE LU DR EMEOH AT (Goldenring, 2010) TH Y |
AT DN TR B 2 7R 3723, ﬂmymw_owfiiot<%%ﬂﬁw%”5%®
1 ETHDH, HFETIE, BRTHLENNMIDNEZH > TWVDHANEZL TE TS, L
LD, BKEEE RS L, T AL VT EEIHEL, EOXITKELT
WL DPIZHOWNWTOMZEIR, ELEELEHARATITEN TS, TDOD, HARODHAAN
BRIB L LT-HEBRECIE, 7. TAALY VTR D EE, AREICHT 5K
MDA EL LTS BTV eWiRiicd 5

L, EENINETHRARTE 2L 91 (MifH, 2013a; #ifH, 2015), HAGE
BOBRLGIT, ENOMOBERE L1380 | RO 2E» S OFEEFITHT 5
HEMTONTWD, ZTDD, T4 AL U TICHT HHERCHEBERIG BT 5 %E
EAHEA TV D EN ORI FAIL, AETHEEZRSHEEZ T TV D ATREMEN R < |
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VR D O ARIZBITAHBICBNWTHXEA RO TS 5, ARIZEFLTL 57574
DX, BAGBORELBET D720, BABHEIL, toFELVE, T4 A L
7T AR DFEFIIKHT DN ET HUEERE DO TH D,

Flo, TAALZ U7X A (RIOEEZICBWTY) ICHEEZ AL 78RS
ThHoHI0, HEFEFEICL > UTRB IS RWEEEETH S, Crombie(1995)13.
TAAVI T RWZHFEFILL o T, AEREFEHIIRDE LN LZ LR TH
Do 2R D AMEREFE X, HBEAILSCXLT R EDIEREEZEHET L L, E -
BB EDRELEHL-oTEY, B2 ERIIHFIL, Thrx EofAET HiE
IZREZ ©OT 4 AL VT OFEEFITE > TUL, sBEOFBSSUEDOBE I NIER I
LW DHTHD (Robertson, 2000), 7 4 AL 7 U7 A2 5FEEN, HEMICH
KiEEFEHLTWT D222, —H bRV, @72 A ARGETE EO S
DRAFERRD LN TNDLDTH D,

TAALT VT DX D RFEEEEFFOFEEOLEICONTL, FBNCERY HL
BREEITH, FEZITOREOFHIELEZLZDN, TNETOWRIZEL-T, T+
ALY T OFEFEOLE, Rl =— R R OFRED D DL TRIRBEE D 7 1
T hEZITDHTENBITHERNREZE LN RN oD, B OHETHIIIRA S
NHRE LV At S Tuns (Mitra, 2008) = & <0, BED H AGEHE OB
T, 14HDWNE 2 BDTCOITFRIRRELRE L THICT LI EDHELIEE XD
ELBHEOEARBREDOT T, T4 ALY UT RN DFEEEMPANTE KEEE
ZTWSRERH S,

Z T, AT, ke oo T o ¥y o7 (BEROREE, FEES, mikEE
%) BRI DFEEBE OREIMBAALTHEEIT I E V), Wb A 7 L—
VITHEEER L TOVARKROEFND, HAGEHE OB TOXEEE X TR
2. EARZENRMERZONIONT, FEIZ, BHETOREE (attitude) ([ZHESEZ S TT
B & 252 Lm0,

2. A VI N— VT HE B D B0 EEM
21 A VI NV—L THE LI

AN THE LI, ABOSZEREOBEL 2L L, BEEE DB E O
KRR RE NS 2 ATRE A I KIRE £ CRE S E, HHERESICHREMICSZMT 2L %
AREIZT DLWV ) HIDO P EEOH 5 LEED R WEDLIZFESHAFATH D (3L
HEEE, 2012), BEEOH 2 E N 2B ERENSHRIN N & ACOE
IET HHIRICRS W TS T EHEOMEN G205 Z &, BACKLER TE IR
B BRI D T EERKE L INTWD (UNEA, 2013),

INEHe L, A I N—VTHEBIT, BEZRFOFEIHTIHEOL HITEZ
DB AIN—VTHEEEWHLRIBE LR A 2aDHA RT 4 2, [HRAZ
D= D#E (education forall) | & W95 BEMME LA TEBY, A 71— 7
HENEELZFHOALRLE LWAL R ED X 5 RERZR A% DT DB DA%

THLDOTIERL, TRTDOAXDHBIZEDIHEEOETHD Z XN D, D
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TARTANT A7 = a d, SRRVEICHISET 2 DH TR, BETOFHE
FIZE > THBEOEAKEZ HIF T < Z & ("Inclusion is not about responding only to
diversity, but also improving the quality of education for all learners") & & ENTHH | A
IN—VTHBE LI, DFED ., BHEOFTOTXTOFEEEZIT - ANOE D BRI DIFE
ThOH, TNEUILNPDO=—XZFHOZ L &AL L, ENOHDO=—X XS TE
HEIIT, TR, BMREZEZ TS HEBTOI L THS, HE LOMLOREN
OO E. TORRZFAIZKRD DO TIE R, REOHE, AT L2EH OREE
LTEDX, HBEOEZM ESEDLZLITL T, ZEERFREFICHIETEL L9112
LTWKEB., TNNRA I NV—V THBERDOTH 5,

TAAVY VT HZ D EE LB OAARERECHKA L., T TR SRS
T2LWIHATERLS, BEOTRTOFEED=—XTHIEL TV HEEZS 2
TV ZE—T e 2T, FiHEL T DR, 7 Ly M &l 5594, MTHite /e,
Bepl7ey 7 " EFIHT2ZERNTHLOWEWIHBFOE LB ET—720TH 5D,

22 A I N—V T HBICBIT DHBAENORRE (attitude) & HHE R
i (2013b) (X, T4 AL 7 T O LD RFEEEEZ WA T FEEOHE OREIC
BWT, #HifokE], EVDOTHMNPEDIL IR ) =T 2o TWAHINNEETH
HZEERLTOVDEN, A7 N—VTHEIZOWTORATHEI BIX, BEiORBE
(attitude) PFEHEZFFOFEDHEOREICHE THDL Z ENRINTND,
AARIZBWTIL, £E2HE D FEEIMTON TR, BCKTIZT TIZBRIGOH S
WA I N—Y THEOEKREZ B LN TS, I T, T TICEEE LTWAHHAIC
DNTOFRHESCHENS . FADFEORBIIRESHEELLEZ LW A 71—
VITHBEICR T DHAIOREE (attitude) 2OV TRz,
AT N O ETRA T 20X WERT DHAEOLRTH 5,2 < DTN,
BIGOHE D% NIA V7 N— TEHEITKR L TRECHEMAREEEZ R LTS D
L% (Ellns & Potter , 2005; Ross-Hill, 2009; Center & Ward, 1987; Forlin et al, 1996),
ZORKE LTIE, Fll=— X2 FFoF4E %2 L O WX NN DDV T OEIFED
145 T2y (Ross-Hill, 2009; . A > 7 —3 T HE % EET H 12D DMERHN AR5 T
& % (Florian & Rouse, 2001; Cooper, Kurttsm Babes & Vallecorsa, 2008; Siegel & Jausovec,
1994; Bender, Vial & Scott, 1995; Tait & Purdie, 2000) . 1T 143 72 BRI A3 720
(Bender, Vial & Scott, 1995; Tait & Purdie, 2000) . %3 @ ¥ &3 D BEE 23 72 W
(Ross-Hill, 2009 | F#hll7p = — X & FF P AIIZERINCHRE T D RE D 002D 728 |
ISR ERS 5 2 5 A 5EMEN H 5 (Bender, Vial & Scott, 1995; Tait & Purdie,
2000) . $fl7p =— R Fp 0P AEDOFE DL DOHT RIS T 5 RN LERMENH D
(Bender, Vial & Scott, 1995; Tait & Purdie, 2000) 72 ENFEIF LN TEY, 4 70—
THEZEETDZ L0, BUGOHIIZE > CHEFICNA—FANRENI ETHDH I &
MHOND,
WA I N—2 THBIZBT HHEMOREE (attitude) [ZDOWTER, £ < DHFEAT
RIS, A 2N = THBIZBWT, FEHEBOHETONT =~ LV ATKRERY
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Bh 5.2 D OITHATOREE (attitude) Tod HiR~<TW 2 (Forlin, Loreman, Sharma &
Earle, 2007; Winter, 2006; Good & Prophy, 1997), Jc{TAF7E O CTHY EiF STV 5 #
FOREEEIL, TRELZ OOFPAICKHTIREE] & (A I N—V THFITHT LR
ThoHIzd, ENENOHATHEZ R TWnETZ,

B & F o R c T A B O REE (attitude) & F/EIC R 2 B

* AEMNFEEELFFOFPEICH L TR AT 4 T REBELZFF > TW\WDH &, ZhhiEE
FEEFOFEOFABRITK LTI L2RWEm A H 5 (Campbell, Gilmore&
Cuskelly, 2003; Palmer, 2006; Aloia, Maxwell & Aloia, 1981)

K HEMNF B E L FFOFEICK L TR T 4 TREEZFF > T D & HEmiLkE
FEEFROTFPAEICH L CRWEIFRF AT (Angelides, 2008)

* AN FEHEELFFOPEICH L TR AT 0 7 RBELFL, HE D FAEICHR
ERIPNE | BANTESTRICEDFRAEDZESERZMO LTLE D, ZORRE.
FHEOBDEELA2NEIRD, FABE L HSICHG L R0 FHEMREZ 2 <
To TORR, WWERDEETE T, TN ETBEIOXRTT ¢ 7 IRBEZ D)
ET2 LW EMEERIZHE->TLE S (Westwood, 1995) ,

* BN FEHEELZFFOFEICKH L TR T 4 T REEEF S TWD L, FEDFE
SHES AL, FNES DN T p—v o Ak m EEE, fERE LT, FED
HELSLH D~ B1E b3 (Palmer, 2006; Woolfson, Grant & Campbell, 2007) ,

K BEMOEE LR OTFEICK T D2RATT 4 TREHE L ZDOFAENEZ HEEITHN
LHEZANT T U—OIEENE, FTRIICIEENSH S (Avramidis & Norwich,
2012; Palmer, 2006) ,

*[EEZRFOFEICKH LTR YT o TREBE RSN, 2T T 4 TIRBEDH
A& 0 EBFEICHRO2EERA N 77 U —%2{EH T 5 (Biddle, 2006)

K HENNFEEFZEICH L TCRY T ¢ T RREEZ RO LR 5 720y (Trait & Purdie,
2000)

K HEM DL S NFEEEDFAEL [TERVWFEAE] ORBINRSONTE LT, BfED
WA LT 9 FRESHIG A FEIEEDOFAITH L THEU THIThH
% &3 %z T\ 7= (DeSimone & Parmar, 2006)

* FEEELFOFAOEBEOITETIIRL ., HEoliz2FboiT L (EEAR
E) T AT H T D RGO BR23 R F D\ 23 & 5 (Siperstein & Goding, 1985)

M7 A— THE T 2 BMOREE (attitude) & 27E kT 2 08
KB AGIZ AL T, BENTEE O EICRR R BE =— X R o EEZ T AND &
WD BUR IR E R TlE /e Dy 7= (Center & Ward, 1987; Forlin et al, 1996) .
K AT H E D B RWHEREEO P AL BFREIIZITAND Z LITITENITE
BIUEZ RIS, B O HRREESCHPEE 2 FF oA O 1 AT IEMmREY
T&H 5 (Center & Ward, 1987)

KHUENDA I N—2 THE~DORE (ENEZFTLNE D D) 1F, BEEEL
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A>T BHRAEDEEDE IIZX > TE(T 5 (Rainforth, 2000; Scruggs &
Mastropieri, 1996; Forlin et al, 1996) ,

KA DOFF DA 7 N— 2 THBITT HHERE Lk b AR = — X2 FF oA D
BERRICHBEEZHEZHZENTEHLE0H B =T 2R ONORIZIE, EOH
%ﬁ%é SFY ﬁ%ﬂ%/&w~v7ﬁﬁ WXL TR T 4 7 ThiEdH D

SRS NV T RERE TRE R OPEARET LN TED L
W?%ﬁ\%%ﬁ%—x%%0%$®“—x B THEM LB FIR A RS
HTLENRTELLNH)HENPREL % (Buell etal, 1999),

*FERIBE DHE LV bIBHEHE OHRE DT INA 7 N— T HEITHRT 2 S
HOEMELS KV 20700 M L—=0 7 RRETE LT TU 5 (Campbell
etal, 2003),

*ﬂ%ﬂ4/7w—y7ﬁ* IR LTRHT 4 T REBELFf > TV DT ErEEE
Z FFOSE 2 N R AT HUD AT T2 ;%%%@ﬁ&XF??V~%ﬁ
5 BEE MKV (Bender et al, 1995) .

IIDDIEATHIEN S, BEBIEEZFFOFERA L 7 NV—V THBIIRILTED
L O RBEZFFONT, FEOHBERRICREREEL G252 LNbrd, 7~
UA VRO T— L AHE LIZOoWTIE, Bx RiEamitd D05, FEEER ER
== R B RO E BT ORETHRE L TS BITIE, ZERZ 0 X o ATk L
TEDL I REELZFFOONN, FAEDNT 4 —< U AREARF O HELSLH
HBICKELS BEBEEEZ TS, BN ELREZ T2+ 2 000%, ZiiH 5 OREE
ICEBIN5h5THDH (Leung & Liu, 2003) DFEY, HREBEHEOBIY T, 74 A
LI U T R D EEF I LT RCEERECTIE L E L T oI
BEMO&RE], LV DOITHMOBEIIEE 2O TH D,

2.3 HEFEHGERE O HEM:
HTET . 7‘4’7<V7/7%ib&’)<‘:ﬁ‘6%” EER D FEF 2 W ERIEICI
VAN THEE T HRHIZ RS SE D 720121%, BHiNRZ D X 5 P ERREDLY
T L TR T 4 T IRREE LR Z k#%gf%é a0 LAY P Gl s SN = K N
WO, EDOXEIITRYT 4 TREBEEZEELTIIZOWVDTIES S D,
Woolfolk—Hoy&Spero (2005) 1%, ZHRMDFEBRZHEE THELHZ DL LIZKLTED
INIBZ D0, FECTEOLTEDS L WHIFFT 2 00%, T O H & 08 %

ELT®ﬁ£®&%@k%<W@¢6k@A\%<®ﬁ%i\ﬁE%mFV~:/&
FICHADEWNW) ZLIZHOVWTOE Y —=TZEKTHE LTS, Sblc, —f, ©
U—I N END &, 2L OHNIFEO ) — 7 2 BB LT, 225280
HLNERRTND, 20 LT, BZEEROHIMIZ, ZhNLHEMIZRAD &T5%
AEDRESLE Y — 7 20406 Okk 2 B ENITIZE > TR L T < 72Dz, FEFIC
HHERFYTHL L LTND,

HERBEMIMN B R 2 BT REN NN OHERA D Z LT DEE R OFERA
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YIN—VTHEBE IR LTHRYT 4 TREERE Y =7 2T 2 THL LD
R, 2 < OFEATHIET/RSLTIH Y (Lambe & Bones, 2006; Nes, 2005; Woodcock,
Hemmings & Key, 2012) , 5% fk % 72 = — R % 0B H ~ OS2 kb btz & &
TRICHEHIZR Y T 4 ZITHIETE 2 AARFEHE ZRLT H720ICid, AREHER
BRI T, [HPOEENBLETH S LBbND,

L (2013b) ASTEMIL7-FHAT A D, BUET CICBA L LCARREEHA T D
MEH DL B TANOY TALT 4 ALY ST A FEENNTH 9 £ A
FHHUERRV, [F 4 AL LT 22 BERHEIHT 5 KBICOVTERHE D
REE] LS BRTHAEI L, $h, FAALI ST ZDLDIEANT HEML
TV GEETIHRVD, MELIENAR L) ZEBRALNMIERTND, ZORKENE,
AAGBEHEOBL T, TA AL VT 2R DFEFIK LT, A v 7 —V T
BEERLTOL 2HITiE, BEOHIHICHT28E b BETHL L BbLDR,
PTIX, BEICRDHOBRKBRTLEOL IR ENAENEH LML 2T, £
NEBBEOHZEICHHA L TH R FRZEE LN EEX S, HEOHEIR, AxD
REDWEE CTRICRI N RN FFIFERRRERICB N TED L 5 22— A0
EHPET SN L, ZRAEBREHERICKRRET S 2 ERRLDENTHLI ML T
b5,

3. BEEAMGERE T &2 3R &E )
3.1 BUEDHEEIGRFE

A AGEAE O AICBE T 2 AT 718 23603 2000 12 T H ARGEHE D72 D
BEMBICONWT] IZBWT, BAGBHEBRIZBIT 28 LWSEAZ IR L, BAGE
BEFEMRBICBW TRERABTNRZLULTOL IR LTS,
OHAEHA L LCEENDIEE - fE
VR 2N O N

FEHEBEFRE L L THEL SNIFEFICHTIERN Rl o= —2 a3 VEET)
« BAGEIZV TR IR SREICKTT 2R VB & SRERA

- B R EBREGE & NI

cHOOBEOHMM L ZDERIZONVTDOHER & IER
A AARFEHE O HMHEE

- SEICBIT 5 ik - fE

- BARGEOEIZIZEE T 2 5% - BE )

- HABEHEEOE R &2 2T HHEIZOW T O -« GE7)
QTR THEAR
T OO RTHENE L a2 = —va v EORR%

C BTIIRTHENFOEBIT T - Ui 28] TEEICAbLHEEk) 15
FEICRHD D D3 OO LD, I BIT, TOFEOKX Sy E LT fhes - X
b« k), TERE& M), TEBEOH), TElEHAF]. 155 O OORGER
5,
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EHIT, Z0% T4 BARBHEBERICBVWTLEL SNDIHENS] & LT, #
THAEMLRBEENREENET SN TWDER, ToHo THEICEDLEE o (5
REELEL X ofiaic, EEREE ) PREEE (LD) ) Ll Tunsg,

4 %x% MRS/ BRBMECE—S5 - B — 55 - £ 55 AR
- E%gg SiaE k) MM ERE SRR - ERERN TR L S5
. 69: 1+ %"T%//i‘/]’U‘/ﬁUX‘A/?%iﬁﬁ%ﬁi%/%%74’/bﬁb—/
i =3 S FEERAT S EEANT / ST IR
Bl A ETTRE HA e
A AGEH B RIS 2 AN &< (2000) KV HF:
LT DI T ERE

SF D, BABHEERIIBWTHEINSIREEALLT, T4 ALV TOX
IIRFEEEENEGENTNDEDOTH D, L, OB AREHEERERICIBNT
X, BHEEENEFIISCTA TORSNEA ZRERRIN L, A TR ERRED
WREIT > T, EEOMBIRV ICTBWT, FEEELLFHEEL @Y 7 T A0H
TEIBHZ TV DEWVNIFEEEIT> TWVDHHEBRBRIIFE L2,

Flo. FHLWBEENFIZBNTE, BAEERHOREENRINTNDTED, <D
HEBEABRIZBW T, MENOBTHEEEZRY AT, LarL, £20Z%
I, WHEOBRELZEIEDLLEVIHLOTHY, FERR=— X E R ORENHEIC
WHEWHIRMERELEEBEZIT-oTND L ZABREFEL TR,

32 HFE LWEEEZEKRT L7-DITIEE AR —ARRKIEI2 D)

ATEICIL, BUEFER SN TV 5 HARTEHEEMGREICB W T, BERESTERE
BERWZ DFEEARRE LIEHEBRDNERI N TWRNT & 2R~z LrL,
BPAEROEMI LY, 4%, S OISR FEE ST 250055 KD i TRtk
DEWTED, BEERRICBWT, MO TT 4 AL 7 T O L5 P BlEEL S
TR BEDOLENIHIETE0DN Y F 2T ANRKLETHL LEEDbND,

TiE, BIRICED XL 572V X 2T ARSI DOLWVDTEA D D, AT,
AT N—THEOREBIT, BRIOBE LR L TNDE WS Z LRGN -
TEBY., 2D BARGEHMMICR %A HIC, BEELFFOFPERESA VI NV—VT
HEICHT DR T 4 7R BEEZERT AL h ) a7 20308 Z e Ebhd,
Z T, AT S, BRI ) F 27 AFBIZOVWTE 2,

SEATARZE N HIE, IR T LD ITHEA 2R ST 5,
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*ifEF LT 2 — MU TV TR S N D BRI IR R DRI — A D 21— 2T DWW T,
FHEOHBITHOE 20, HEICHTIBELZ(LIEL-DITITHE D BREN2
v (Forlin et al, 1999a; Hastings, Hewes, Lock & Witting, 1996; Trait & Purdie, 2000) &
THMREL, RUT 4 TREEEREZE L LT 58E (Ellins & Porter, 2005) 73
HFET 5,

*EEZFHFOANL EOEHED I F 7 MZOWTIEL, BT TIZERB S T
5, FEEEZFFONL LEEEMAFFOZ L3, BT L FAEOIE LWRBEZ(RIZ
FEOO 72 (Rees, Spreen & Harnadek, 1991) & 282803 5 — 5T, EHH#E=2
27 Nk Eid, FAEPEBEICH L TR T 4 T REEEAEKT A0 DEE
RERTHDELTWDHHFIEL H 2 (Forlin, Fogarty& Carroll, 1999b; Hastings et al,
1996; Gregory, 1997),

K FAEOREZIFE LW HMICZ LS D7D iR bR HIEIL, BRT 7 AT

a—hUTNEVNS ZTNETOa—RIT, MENICEEESEZROAxLDa %
7 N &AL Z & Toh 5 (Ford, Dugach & Otis-Wilborn, 2001; Mayhew, 1994; Rees et
al, 1991; Westwood, 1984) ,

K FEOREZIFE LW HFICZAL ST D7Dk bR FIEIT, BT 7 AT
:HFJ7wkw9_hiT@:~x;\ﬁ@%é%%@fém~wfV4%yi
2b—varEMAEANDZ L THD (Forlin et al 1999a; Pernice & Lys, 1996)

KEE DRI T 4 —/V RU— 7 BB AN a3 — X, FEOHMERD, FEIC
X LR B E LW ITm ”ﬁzé (Campbell, Gilmore & Cuskelly, 2003) ,

K EED D HFAEL DENR L BREBTIEE, ZOX O RPECH L TRYT
A TIRREE RO X D @@\it\%v~:/7®ﬁﬁﬁﬁwi&\$y747

IRREEZ RO L 91272 % (Avramidis el al,2000; Carroll, Forlin & Jobling, 2003; Mungai
& Thrnburg, 2002) ,

FORE ORHAEICHT 2 a— Rk, FEHEEOFAEZHZ DML ZLDTES
%)L BAREIIC 2 TV W OIS T2 720 (Winter, 2006; Bradshaw & Mundia,
2006; Subban & Sharma, 2006) ,

*HEE BT HREICHT D PL—=2 713, FAEELO 43 differentiation?] 12
KT DRTT 4 TIREBEBERERE L, il ﬂfézﬁ747@%f%ﬁ%¢ﬁ
B3 d -~ 7= (Avramidis et al, 2000; Ellis & Porter, 2005; Mungai & Thornburg, 2002) ,
DU BREEFFOFRAICT HREEIIE 25 2 L BN TE 720 (Brown et al, 2008; Stella
etal, 2007).

*A LI N THEDOEEEILD TN DI, BHEOMMEBEILDTZ D IEDTZY
TAHET TR, BEICEND Z R ENETLITEIRCD F TYFRLL > TH
HEVNWIERBEFIIOTFTIHETYD, BHORBESE Y —T72HEM L TALERE
HZ25HZENEETHS (Rouse, 2007)0

* N E CTOHBERAE TlE, AHPAFMCOLEARE THNTEY, £k
HEIFEOHRTE I DEWVIBENKRIT TV, FRIZEEEN, ENIET T
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FEBICHEETOHREHOP TEH ZENTERN—HMoTNLI L ETH T
EWIEX Yy v I RB D, £ T, BHERX—RAOT 7 v a I —FMTa s T LR
YETH 5 (Rouse, 2007),
% Rouse(2007)i% [Knowing, doing and believing]® 3 273, A > 7 )v— v T EHEFIZxIE
TEXLHEZERT DITIILELL L, RO LD 2flE R L TWD,
Knowing about
P 2 FF O EICA M RBIRA N 7T U —
P & Rl =—X
FEEZFFOFEILED L HITFEDN (FODOLERME)
& AT TR DS LB
HETE
Wofz& E 2 TRV, EZ TR0 wngsy %
Doing
kT EERITEEN R B S
HERAATENCZE 2 D
Believing
ENBRFERETHLFSIENTED
ENRFERETHL TR TCHBE LT DENH S
HBOl-bIlIliZ s 8 EDAEEEEZ DRIV E 5
BB L CrEEOEIEZENIT LI ENRTEHLOELTH D

IR LEHRATIIRIE. T4 AL T 268 Lizb O TR, FHEE,
AR, BRMNRREE R EE2MRE L TIThNTI- b DO TH DN, Fiili=— X% Ff
DA R B O EITHAIANL TITSBRIZ ED L ) REHELRVLEN LV 9 JUZHB W T
IE, RICAHARTRBREZRLTINTND, £L T, ZNOLDEITHEEZE L DD L
RDOE D7D,

OlFOiEREZBL THFEE G252 & bLE,
QUEF OMBRIZT T AL T EELFFOANL L EE a2 7 e L HiEE 2 /HAA T,
Q@B DERICT T AL T, BRRFEERET L IRV Iab—vay, 74—

NU— 7 7p &l AiATe,

DB HD BRI AFNANRRA N T TV — % H D,
OFEABFHIIFESEL T 7 ar U —FRREE LU,
@ FENHLOREESLCE ) -7 2 RoboMaaED,

TAAVI T HHZDFEE BT D1 DICEN D HATEREBGRED -
OOA—AZFIETHTOITIE, EOLIRa—NT LA e3dD0, EART 41—
IWRU—I 2 SHL00, HikEBZ T DI EAREBME RN 7 8 #iH
LR E 7 67202 L1303, 21 HALIS KIS 5 H ARGEBE B RO T2 HIZIiE, B

LTV BERZHD LBPOND, £70, T4 AVI VT 2XET D120 DBEFERK
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a—ADEEEBL T, T4 AL T UNORERE, FEEEICTT D HEmMICH
HARpa—RAERATEELEZEATHWADOTITARNnNE Bbiv-,

4. Bz

L. REFEFRE 2 R BRT (£ 2 ROONTNWD, —FHTREZATIE, THE
b, Z =l 203, FRLSMT S B REDN RS LA AUE 72 50
FEZETHSTWD, BRIT, HBrREELBZ 25 BEITHT HHE IO T,
Mokl L CENVE &> T, LML, I, ZRNETOL S ICEELEZ LA
EOEREE R IR L THEHET 20 TiEel, 3 XTOFELBIZELL
FCHABRRE CHBELZZIT I L EWOBERFGE-> TS, X, BHADA
IN—VTHEOHBT TH D, TH705D &, TENRICIT, TOWFITRFACHHL
FETL D, ARTHNL, BROKRFIL, Evxk AIEX TEDOZ 02Tl
WD TEN, BAGEZHE OBGICB W TIZ 2 XV, BARICEBIT 5 HAGEHE
DHEX, BRATH THARTIEH WL THD, BAEHEOHSGIZIE., tHHRF
SEkZ IRFAENRR S TL b, BAROKRFED AARGEHEOBIL T, Rk %
EIZGNAARGEEZFATND, DFEV, T TICAETAS V7 V—V THENEKR SN
TkEY, BETHEA =Xt LT BB 2T EFERRL ST H L0 )
Z L, BARGEHEBEOBSGIX, TCICTHRS LTI W Rk ® 5,

SENE, T4 AL 7T DX B REZ R OF AL @R EIHAARTIRN G
X, BEL TN 2O, BEBSGRRICBW TRl a— 2252 &
MUETHLEVIPURND, EDOXIRa—RAERARBT REMNITONT, IR
MBELMNI LT, 220D R TEI=0IX, ZAfOREE (attitude) DEBENMETH 5,
M k2 RBEFEICRH LT, FEELZROPAELE D TRVWEA L 1 DOHETH
HILHLENWHIA I N—VTHBEICK L THIME REELRFOZ LR, TXTOHY
HOEEAEET DD OEERER O TH D,

ANDREEZFE LWHANIEZ D E WD Z &L, e & Tlidew, ITiED
fERICH, PL—=0 7% L TCHHEANDOREEZFOFAEICH T HRBEITEZ b
EWVIHIRIB LRI LTV, LarL. Bradshaw & Mundia (2006), Subban & Sharma
(2006) H, IR R TWAB L H 2, RIZ FL—=v 7 CIEFEmEELFORELZHZH L
X D HEMDORABAEEZ DN E VI IEMERH DL L LTH, ENTH R,
No—= U JIIEERL L EFIIEZD,

A I N—VTHBEDEREE ) E<IT-oTWTED1L. 1) L Wt L
WTFE, EOnb LT E, Th, £HX°-THSLD, Nustdoingit!] &9 5
I BT AR v D  (Florian & Rouse, 2001), ERRIZT 4 ALV T & #
2 DFBEBENDAOHEBIRKZL X, [bhaXoTAHAEI TN ERLTHL ]
ERNEEIZH S 7o olZid, 20 ofek, AF¥L, LT, Thxflio THIZEWND
RRDAEKIZMLEE Th D, TDTHIZH, BEBMREIZBWT, 20D a—2A
EIHMTH 2 LiX, Hix R EIC RIS KRHE TE S HARGEHAIO ERRITIZKR T 2
EMNTE R,
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HAGEHB L LTEENIEEOFIZ THOLORMEDOHMME L ZOEFRIZOWVTD
HEHA] LW bONRHD, Thafbkil, EARERETL, EARFTEEIC
FHICZE L TRYT 4 TIZHETE D BAREHEOEKRE, 6B HELTWY
VAR M

S I NS5 P Rl Sl PN 3PS

VT VAU R &, BRI RO Z & T, BN AT L TR BITEN Z
DFAEDFEB R I NN E AL B % 5 2 & (Rosenthal & Jacobson, 1968) T&h v, =
— VAR EIE, WIS, R Z OFAIM B R L, BET 52 stk o T,

TDOFAEDERIGNTND E NI IETH D (Eccles & Wigfield, 1985), 2 F V.
L. #EIRFEDFAEICK LT, ZOFAEF LETDREANNRNE NI EBEDE Y
— 7 &R T, ZOFEICKHT DTN EELZ T, ERE L THEEOFE IR
525D THD,

57ft  differentiation

b, BHFRBEEO BN LAEENT-HFET, JLkIX, FROB 5 FHHEA DN
BZADLE TV X2 T L2BETTHI 2R, FENREELZTZY, #MO L
~EEFDLZEBLEALTHND, A7 N—VTHBIZBWTH, lx OFEED
=R E o TH I Fa T LB HMERLLZ G, ZOMERHANLNS,
RKFRBABICBNTUL, A7 V=V T EHEEEET H720I120F, AR BEITH
BFAEOME 2 O =— AR EFHEZ R L, ZHICE b THEMOHR L, #d%T
Ig78 &2 L 2 TR 60 e SN TR Y . Maker (1975)12 KiuiX, EFIRIC
ST LOHENY ¥ 2T LEHFET DT O ~E43{kix 4 >—OContent (fif & # x
%77, @Process (£ 9z TV A, @Product (FAEMiTAZ L72D | fiZRLTZ
DT DT LEHERIE L THIFRT 57, @Learning Environment (& Z T#x 5
D, BEBRE) Tho, BEAZFFOFPAELZE X LA L 2N LT, REIZK-
T, TNFETEFE BT LV ar Ty FE2ERLEZY LARTRIER LR
(Ashman & Elkins, 2009), & L C., #@Ucofb & Elid 5 7-D12i%, #H=EICW 5%
BEHOME 2 DHEBEEFCRGE, B CE2 Lo LHEETILERDHY . ZD7=
DOHGERAFNPUETHLHTD, BEERLRBET L —=0 723 _&E7EL L
TW5 (Ashman & Elkins, 2009)
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