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This presentation explores the meaning of 

‘regional revitalization’ in the UK through a review 

of key policy documentation and analysis of three 

case studies; it concludes by highlighting four key 

questions concerning the promotion of regional re-

vitalization through ESD.  

 In the UK there is a long history of re-

gional revitalization. Regional revitalization policy 

and practice concerning the environment and the so-

cio-economy existed largely in parallel and their 

synergies were not considered until recently. The 

Sustainable Development Commission, established 

in 2000, has identified three characteristics of sus-

tainable regeneration in their report of 2003 to the 

UK government. They are: putting local people at 

the heart of the process; improving the quality of the 

local environment while minimizing negative im-

pacts on resource use and the earth’s natural system; 

taking an integrated and long-term approach that 

recognizes interlinked social, economic and envi-

ronmental causes. Sustainable Communities: 

Homes for All (Office of the Deputy Prime Minister, 

2005) states that sustainable communities are based 

on the principles of sustainability, highlighting three 

features: first, balancing and integrating the social, 

economic and environmental components of com-

munity; second, meeting the needs of existing and 

future generations; third, respecting the needs of 

other communities in the wider region or interna-

tionally in making their own communities sustaina-

ble. The document further describes eight features 

of sustainable communities. The UK government 

sustainability development strategy titled Securing 

the Future (2005) emphasizes the importance of 

collaboratively solving social, economic and 

environmental issues identified at the local level.  

        There has been a divergent development 

of SD/ESD policies in each of the four political ju-

risdictions within the UK. Wales and Scotland have 

strong SD policies. According to the Welsh SD law, 

every Welsh ministry and government office has le-

gal obligations to make, implement and report on 

SD policies. In Wales the term Education for Sus-

tainable Development and Global Citizenship 

(ESDGC) is employed instead of ESD. In 2009 the 

Scottish government set one of the most ambitions 

legal targets for reducing greenhouse gas emission, 

aiming at a 42% reduction by 2020 and an 80 % re-

duction by 2050. In order to promote ESD initia-

tives, the Scottish government published an action 

plan called Learning for the Future in 2006 soon af-

ter UN Decade of Education for Sustainable Devel-

opment (DESD) began. At the DESD mid-term, it 

reflected on the progress of ESD initiatives and pub-

lished another action plan titled Learning for the 

Change in 2010, highlighting the roles of each sec-

tor. In the plan, the government suggests a ‘whole 

school approach’ and flags up the needs for a ‘whole 

community approach.’ A common challenge across 

the four countries of the UK is a lack of collabora-

tion between formal education and non-formal edu-

cation sectors. While each country has strong eco-

school initiatives (e.g. 70 % of Northern Irish and 

90 % of Walsh schools are involved in eco-school 

initiatives), eco-schools have not yet become hubs 

for creating sustainable communities. 

 An example of regional revitalization is a 

grassroots movement called Incredible Edible fo-

cusing on local food. It began in Todmorden, West 

Yorkshire, northern England in 2007. The 
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movement came up with a model called ‘three turn-

ing plates’ linking community, business and learn-

ing. Positive changes emerging from this initiative 

include: stronger social cohesion among local citi-

zens; enhanced local place-based identity; the crea-

tion of new local business by branding local food; 

increased UK and foreign visitors to the town 

through ‘vegetable tourism’. Enabling factors of 

this initiative include: using a simple model; leader-

ship by local residents; active participation by lo-

cals; and using the theme of local food.  

 The Isle of Arran, south-eastern Scotland 

has an example of regional revitalization through 

ocean restoration or ocean re-wilding (restoration of 

marine ecosystems) by an NGO, Community of Ar-

ran Seabed Trust (COAST), established in 1995. 

Through empowerment of islanders, in 2008 

COAST successfully influenced the Scottish gov-

ernment to designate a No Take Zone and later cre-

ate a Marine Protection Area (MPA) in the south of 

the island. COAST provides marine environmental 

education linked to the school curriculum and pro-

vides non-formal education for visitors and children 

from the mainland of Scotland. COAST’s work trig-

gered the establishment of another 30 MPAs all over 

Scotland.  

 The Transition Movement began in a 

small town, Totnes, in Devon. An overall aim of the 

movement is to transition to a less oil-dependent so-

ciety. Resilience and relocalisation are key concepts 

underpinning the movement. Relocalisation is a 

process of establishing a local production and con-

sumption system for most of commodities, services, 

food and energy, using local human and material re-

sources, rather than heavily relying on the global 

economy and centralized systems. This movement 

helped to connect people who didn’t know each 

other and to create a sense of community. It also 

helped to reduce the demand for energy in the town. 

One enabling factor was valuing the interest and 

agency of the participants.  

 Key questions which ESD practitioners 
should ask themselves in promoting regional revi-
talization are: Does ESD help to create ‘open’ local 
communities?; Does ESD critically reflect on the 
growth economy and consumerism and explore al-
ternative economic models?; Does ESD sufficiently 
focus on the restoration of the natural environment?; 
Are ESD learning and engagement opportunities 
truly inclusive to everyone? 
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